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Introduction

Partney Church of England Primary School has regard to the SEN Code of Practice and is committed to supporting the right of all young people to have access to a broad, balanced and relevant curriculum, including the National Curriculum, thus enabling them to reach their full potential and to achieve as high a degree of independence as possible within the community.

Partney Primary School is a school of equal opportunities, which accesses the full range of the Curriculum for all pupils, including those with special educational needs, and encourages full and active participation in all areas of school life.  We firmly believe that every child has the right to achieve his or her full potential; regardless of their gender, race, culture, language, physical ability, special educational needs or socio-economic background.  All pupils, irrespective of ability, are encouraged to develop an awareness of and respect for individual differences.

We are therefore committed to valuing every individual and aim to promote the creation of a secure environment where every child has a sense of belonging in a caring community, and can grow in confidence and develop in character and ability.

Partney School aims to ensure curriculum breadth, balance, relevance and differentiation for all.  The school is developing a whole school approach, which attempts to use all the resources both inside and outside the school and to foster the development of all children.  We believe that all children can make progress, if only in very small steps, and have high expectations of all our pupils.

We aim to adhere to the requirements of the 2001 Code of Practice.

Special Educational Needs is given a high profile at Partney School, and the Staff and Governing Body are fully committed to the delivery of the above aims.

For the children with Special Educational Needs there are priorities of:

1.Screening, early identification and diagnosis.

2.Early intervention.

3.Seeking advice.

4.Making full use of resources, both inside and outside the school.

5.Monitoring progress.

6.Using assessment to inform provision.

7.Working closely with parents.

Our pupils are taught in mixed ability year groups of around 25 pupils. Our school aims to include all pupils, including those with special educational needs, in the daily Literacy Hour. Pupils with special educational needs will benefit from:

•
a whole language approach to the teaching of literacy;

•
a structured framework;

•
a variety of teaching methods including whole class and group sessions;

•
differentiated activities;

•
regular and systematic assessment of their progress.

Our school aims to fully include all pupils, including those with special educational needs, in a daily Mathematics lesson. The New Numeracy Framework places  emphasis on developing mathematical language. Pupils with special educational needs will benefit from the emphasis on oral and mental work in our daily Mathematics lesson, watching and listening to other children demonstrating and explaining their methods.

Class teachers will provide the support required for both the more and less able pupil largely by the provision of differentiated material. Each half term pupils’ progress will be assessed and reviewed to ensure that key learning objectives are secure. Our school will take early action to help pupils who require extra consolidation.

 Pupils may receive specific additional support from a Learning Support Assistant or a trained volunteer adult, or they may follow an individualised programme within the main part of the lesson.

A pupil with special educational needs who is experiencing difficulties in Literacy and/or Numeracy will have an Individual Education Plan, or where appropriate a group education plan. The plan will include targets related to Literacy and/or Numeracy derived from the most suitable stage of the New Primary Frameworks.

Support Assistants provide some in-class support and 1:1/small group tuition in consultation with Class teachers and the SENCO. 

Priority is given to those pupils with statements and those pupils with Individual Education Plans. 

Class teachers try to ensure that they work with Support Teachers and Assistants as per guidelines.

Where pupils receive in-class support, Support Teachers and Assistants try to help all pupils in the class, whilst still ensuring identified individuals obtain the help necessary to participate fully in the lesson. In this way pupils do not feel isolated. 

All support staff aim to work towards reducing the level of support given to pupils by moving them towards increasing independence.

Arrangements are made for pupils on the SEN Register to receive additional help, where appropriate,  with SATs which may include additional time, a reader, help with writing, etc. 

Special arrangements for school visits and social activities may include specific additional adult support and/or the provision of appropriate specialist resources/equipment.

Teachers are invited to consult the support staff on methods of adapting the contents and delivery of their lessons to meet needs of pupils with SEN. Teachers try to ensure that they work with Support Teachers and Ancillaries as per guidelines. Where pupils receive in-class support, Support Teachers try to help all pupils in the class, whilst still ensuring identified individuals obtain the help necessary to participate fully in the lesson. 

In this way, pupils do not feel isolated. Similarly, where pupils are given different tasks to the rest of the class, all teachers are sensitive to the feelings of those pupils and make absolutely sure that pupils do not suffer embarrassment. 

All support staff aim to work towards reducing the level of support given to pupils by moving them towards increasing independence. Arrangements are made for pupils on the SEN Register to receive appropriate support at end of Unit tests and additional help with SATs which may include additional time, a reader, help with writing, etc. 

The SENCO may also apply to examining boards for some pupils, usually those who have a Statement of SEN, to be considered for special arrangements for external examinations. 

Special arrangements for school visits and social activities may include specific additional adult support and/or the provision of appropriate specialist resources/equipment.

Pupils are encouraged to be involved in discussions about the difficulties they are experiencing and in setting and reviewing their own targets. We have a range of home-school monitoring strategies including home-school diaries, achievement certificates and weekly award presentations. Special achievement is noted in our Golden Book and shared with the school at assembly on Fridays.

We provide all possible opportunities for pupils with special educational needs to follow broadly the same work as any other pupil in the same classroom, in the same groups and at the same time. In the best interests of the pupil we believe in providing the most appropriate learning opportunities. Therefore, whilst we aim to teach all pupils alongside their peers, there are certain types of difficulty experienced by some pupils whose best interests are met by some more individualised tuition. Whatever the teaching situation, emphasis is placed on developing the independence of pupils so that they become better able to integrate into the mainstream school experience and ultimately into the world outside school.

Our Aims

To provide a framework so that:

Each child can achieve their full potential in all areas of school life.

Each child can access a broad, balanced, relevant and differentiated curriculum.

Each child’s best achievement is praiseworthy.

The school fulfils its legal obligations.

Our Objectives

Teachers should identify pupil’s needs as soon as possible, through early observation and assessment, and differentiate the work as necessary.

Teacher, Classroom Assistant, Child, Parent and other relevant agencies should meet regularly so that good communication is fostered.

All staff will be aware of opportunities for SEN in service training so that their professional development is promoted.

Teachers will ensure that resources are used effectively for the benefit of all pupils.

There are five stages of intervention, three that are school based and two that are Local Education Authority (LEA) based, for identifying, making provision and monitoring SEN.  These stages are outlined below.  The criteria we use to assess whether a child should be registered as having special needs, and the appropriate stage for that child are set out in the Lincolnshire Special Educational Needs Policy.  Each class teacher has access to a copy of the criteria against which to measure the needs of the pupils in their class.

SCHOOL ACTION

A child at this stage will not be responding to the normally differentiated work within the class and extra help will be required from the class teacher.  A Special Needs Folder will be opened and the SENCO will be involved.  The class teacher will then draw up an individual Education Plan (IEP) setting out the small stages being taught with realistic targets. Two copies of this will then be sent home for parents to read and sign. One signed copy is then returned to school. A review date will be set when the SENCO and class teacher will decide whether to:

a)
Continue at School Action with new IEP and future review date;

b)
If satisfactory progress is still not being made, to move the child to School Action Plus requesting help from outside agencies.

Notes of this and any subsequent reviews should be included in the Special Needs Folder.

SCHOOL ACTION PLUS

At this stage advice will be sought from outside agencies who will, after seeing the child liaising with the SENCO, provide extra help, where appropriate.  This help will range from advice for IEP targets to accessing extra support time for the child.  A new IEP is drawn up with input from these other agencies.  At S A Plus a classroom assistant may be asked to take on a number of tasks, such as directly teaching the child for part of the week, supporting the class teacher or working with specific appropriate materials.  The class teacher will continue to support the child within the classroom.  Reviews will be set up to which parents, SENCO, class teacher and any others involved will be invited.

As in School Action, a review date must be set within the term, to focus on progress made, the effectiveness of the IEP and future plans.  It might be that, as a result, the head teacher and SENCO, in agreement with the parents, consider referring the child to Lincolnshire LEA for a statutory assessment. This cannot be considered without the full range of evidence collected in the Folder during the previous stages.

REQUEST FOR STATEMENT

A wide range of advice is sought in writing from a variety of sources – parents, school, psychological, medical and social services.  The new Code of Practice sets out that this assessment should take no longer than 26 weeks.  The key question for the LEA is whether there is convincing evidence that the child’s needs remain significant, despite the action taken by the school and the support agencies.
STATEMENT

A “Statement of SEN” sets out a description of the child’s needs and the provision, the additional support that is to be made to meet those needs.  It is a legally binding document that must be reviewed annually in conjunction with parents and can be ceased or amended

This policy reflects the school values and philosophy in relation to the Special Educational Needs. It sets out a framework within which teaching and non-teaching staff can co-operate and gives guidance for planning, teaching and assessment.

The policy is based on the SEN Code of Practice (1995) and the 1993 Education Act, and the reviewed Code of Practice 2001. All staff are responsible for implementing the policy and for planning, teaching and learning and assessment. 

When considering Special Needs we recognise that:

Each person has intrinsic value and is of equal worth.

There is one human race composed of the richness and diversity of many cultures, languages and traditions.

Every person is to be treated with dignity, whatever their age, sex, religion, ability, appearance, social class or ethnic origin

1.3 This policy is to raise standards and promote inclusive practice for all children including those with special educational needs. This policy is for all teaching staff and support staff. It is also for school governors, LEA Advisors and Inspectors.

1.4 A child has special needs if he or she requires special provision to be made for him or her. That child may have:
A greater difficulty in learning. 

A disability, which prevents the child from making full use of the educational facilities, provided by the school for children of the same age. 

Emotional/behavioural difficulties which affect his/ her learning/social interaction. 

A gifted or talented child may need extension work to develop learning further.

Special Facilities
We have a single storey building, and are hoping to have disabled access as a result of our on-going building programme.

Special Needs Specialists
The SENCO undertakes training in special needs and how best to reach children with learning difficulties. She attends local panel meetings and works with the SEN governor (Tracey Tuplin) in monitoring the school's provision of an Inclusive Curriculum.

Admission Arrangements
Admission for children with SEN is as for all children. The Head teacher and/or SENCO is to liaise with Nursery School /Play group, parents and other professionals concerned to ensure that appropriate provision can be made.

Collaboration with other agencies

To enable continuity of learning, we liaise with local nursery schools and playgroups and our feeder secondary schools. 

Visits and information are exchanged at transition times. 

Our school utilises the outside support and facilities of the Educational Psychology Service allocated number of visits per year, used for advice on coordination of special needs provision and teaching of individual pupils and for observation or assessments of children at COP stage 3 and above (new school action plus).
Learning Support Service, Learning Support Service (Enrichment), Emotional and Behavioural Support Service, Advisers and Advisory teachers, Sensory Impaired Service, Speech and Language Therapy Service, Physiotherapist, Child Guidance, Social Services and Educational Welfare Service. Our contact with them varies depending on the needs of our pupils.

Informal discussions (sometimes includes IEP)

Complaints Procedure
Should there be a query about SEN provision for an individual child it should be discussed first with the class teacher and/or SENCO, then referred to the Head teacher and SEN Governor if necessary.

Curriculum and equal opportunities
Maximum access to the curriculum is ensured through the following practices:
Teaching approaches are adapted in style and pace, taking into account the full ability range of the class/group and the language, emotional and physical needs of individuals. 

Learning Support Assistants and Classroom Assistants support specific children either individually or in a group within the class. 

Work is planned by the class teacher in consultation with the SENCO, working specifically towards targets outlined in the IEP. Children are also given extra support in: -
ALS ELS  and FLS groups, (all of which support children's Literacy development) 
Booster classes.
Circle time. 

Clear targets are defined for all children at the beginning of each year. 

Work is differentiated to ensure the correct pace of learning for individuals and to allow for consolidation and practice of new skills/knowledge when necessary. 

Differentiation is shown where appropriate within each teacher's short term planning.

ASSESSMENT AND MONITORING

Assessment forms the foundation of any intervention and allows us to establish baseline by which our pupil’s progress can be measured.  This ensures that our special needs pupils are able to make the greatest progress possible.  The following assessment arrangements are to be used at this school:

Initial Concerns and School Action
We identify concerns in the following ways with a class teacher, L.S.A/C.A. and SENCO, using a variety of school based assessment approaches: -
Low Foundation Stage Profile Score. 

Little Progress in Termly reading tests.

TA Assessment or SATS levels (according to Lincolnshire criteria). 

Year 1 Teacher Assessment. 

Year 2 – twice yearly.
Year 3/4/5 optional SATS twice yearly. 

Year 6 - SATS and optional testing.

End of year targets. 

Early identification, assessment and appropriate provision for the child's needs ensuring that planning for teaching and learning will take account of the interests and experiences of the children and is differentiated to ensure that work is matched to the children's needs. 

Children identified by the class teacher as having significant needs are referred to the SENCO for discussion and added to the SEN register if necessary.
Where children are not making adequate progress: - 

Parents are contacted by class teacher and are invited to discuss their concerns and ideas with teaching staff. Any issues raised by parents from the meeting are used to support the planning for the child. 

Evidence of needs and progress is gathered. 

Providing resources and apparatus appropriate to the task and child's needs. 
Providing necessary support form the classroom teacher, Learning Support assistant or classroom assistant, peer group (as appropriate). 

Appropriate objectives are identified in each class teacher's differentiated planning. 
SENCO and class teacher work together to enable full access to the curriculum. In addition to the above, for some children an Individual Educational Plan (IEP) is drafted by the class teacher, SENCO and T.A, and is then discussed and agreed with parents and child. 

Children work individually or within a small group with SEN teacher or classroom assistant. Careful timetabling arrangements are needed to ensure coverage of National Curriculum work. 

At this stage general advice may be sought from the Educational Psychologist, or other outside agencies

If a child makes little or no progress in spite of our intervention we seek fresh ideas and advice from the agencies. These ideas are incorporated into I.E.Ps

Our graduated response is being continually reviewed in light of the new code of practice and advice from the advisory team.

Partnership with parents is an inclusive aspect of our graduated response.

Strategies include: -
Sharing concerns about the progress or needs of the child. 

Regular opportunities to discuss the child's needs and progress during class teacher consultations, IEP reviews or informal discussions at any mutually convenient time. 

Parents' support by working at home towards specific targets and practicing or completing work with guidance given to parents to help with their approach. 

Keeping parents informed of their rights and responsibilities. 

Involvement of governors when appropriate, specifically the SEN governor. 

Annual reporting to parents on SEN within the school by the governor. 

Our school believes in an equal partnership between teachers and parents in the education of its pupils. A leaflet describing how parents may be involved in helping their child is available.

Teachers notify and involve parents when the school first becomes concerned about a pupil’s learning development and keep them updated throughout the various stages of review. Teachers value the opportunity to listen to parents’ concerns and discuss their child’s progress. Parents are invited to contact the Class Teacher or the Head teacher with SEN issues.

Parents of pupils with special educational needs can play a major part in the development of their child’s learning and are usually asked to participate in home-​school projects such as reading, spelling, handwriting and number work. Parents of pupils undergoing statutory assessment can receive further advice and support from the County Council Parent Partnership Officer, Linda Ozmen (01522 553351).

We value parents’ comments on

how we can help parents feel more confident in their contact with us, whether in formal meetings and parental interviews or in informal contact with the staff;

ways in which we can improve our arrangements for recording and acting  on parental concerns;

our procedures for involving parents when a concern is first expressed in school; 

our arrangements for incorporating parents’ views in assessments and subsequent reviews.

If a parent has a concern that has apparently not been noted in school they should, in the first instance, contact the class teacher.

If the concern is not resolved to the satisfaction of the parent it will be directed to the Headteacher. 

If a concern is not resolved it may be necessary, and parents have the right to ask, for an examination of the complaint by the Governing Body.

Details of whom to contact within the County Council can be found in the SEN Services Administration Directory.

The SEN Tribunal considers appeals against the decisions of the County Council about a pupil’s Statement of SEN. (SEN Tribunal, 7th Floor, Windsor House, 50 Victoria Street, London, SW1H ONW - Tel: 0171 925 6925). A leaflet is available from the school for all new parents concerned about a child with special educational needs.

MONITORING AND EVALUATION

Target Setting and Review of Targets (Teacher Assessment)

The progress of our SEN children is tracked at regular intervals throughout the year in the whole school context.  Additional diagnostic testing will also be used amongst our SEN pupils so that additional help can be appropriately targeted.  IEPs will be written by the class teacher and the SENCO in collaboration and when necessary the Learning Support Assistants and, or Classroom Assistants will be consulted.  They will be written at the start of each term and will be reviewed and new targets set at the end of the term.

Individual progress
It is vital that the School Policy for Assessment, Recording and Reporting is followed for all SEN pupils in order to ensure early identification and assessment of needs, and to monitor the pupils' progress over time. Assessment includes the following: 
Analysis of data in respect of pupils with S.E.N.  Class teachers to liaise with the with the SENCO.
In addition: - 

A register of individual needs has been kept to ensure consistency between teachers. 

Copies of IEPs are held by the SENCO and the class teacher and are also kept in the central office. Children's progress will be measured and recorded against the targets set out in their IEPs. 

IEPs during regular review meetings between SENCO and class teacher, involving parents and, when appropriate will be discussed with the child. 

Frequent discussions are held between teacher and SENCO as and when necessary. Classroom assistants are involved in the planning of IEPS, Class teacher monitors targets and feeds back to the SENCO. 

Class teachers show evaluation of differentiation within short term planning. 

Samples of annotated work will be regularly taken and kept as appropriate as an indication of working level and rate of progress. 

Policy Review and Implementation
To determine whether the aims have been met evaluation will include:
Review of evidence for indications that strategies and approaches are working. 

Reference to IEPs and their effectiveness in meeting the childs' needs. 

Monitoring of children and movement of children within the graduated response. 

Reviewing of availability and appropriateness of resources and staffing levels through discussion/feedback/recording. 

Reviewing and monitoring SENCO role. 

Reviewing of evidence. 

Regular assessment and tracking of progress with the use of  test material – twice yearly.
Internal assessment, SATS data and Fischer Family Trust Reports
Responsibilities

The SENCO will:

prepare and review (for the Governing Body) Special Educational Needs Policy; 

oversee day-to-day operation of Special Educational Needs Policy and special needs resources;

identify and assess pupils’ needs (including monitoring and evaluation); formulate and maintain Special Needs Register;

ensure files are kept up-to-date; 

co-ordinate provision for pupils with special needs;

receive and collate reports from staff on pupils with special educational needs;

liaise with colleagues in writing Individual Education Plans;

administer submissions for test/examination special arrangements; contribute to In-Service training of staff;

monitor and review all Individual Education Plans, Annual Reviews (and Transition Plans);

organise and attend review meetings;

liaise with parents and outside agencies and other schools;

set up (and monitor) in-class support and withdrawal programmes;

teach individuals and groups when necessary;

advise on all aspects of differentiation, teaching and learning styles and resourcing;

act as a consultant to SMT.

Class/Subject Teachers will:

identify pupils requiring support in their classes and consult SEN staff for advice and/or support;

differentiate activities for all pupils; 

monitor individual progress;

raise initial concerns at staff/departmental meetings and with subject heads (especially at Stage 1 of the Code);

contribute to Individual Education Plans; 

administer screening tests; 

meet with parents and other agencies when appropriate:

pass on relevant information from transfer documents:                                                                               

monitor individual progress through homework diaries, Classroom Assistants:

liaise with parents and external agencies:

Learning Support Assistants will support the teacher, pupil and school by:

facilitating an individual child’s access to and progress in the curriculum; 

encouraging and promoting pupil independence;

addressing Individual Education Plan requirements; 

liaising with teachers, giving feedback and suggesting development;

record keeping;

working with individuals and small groups; running predetermined teaching programmes; 

helping to prepare materials;

helping to adapt resources; organising resources; 

displaying children’s work; 

helping with physical skills; 

dealing with minor crises.

The Governing Body will:

ensure that the Special Educational Needs (SEN) Policy is stated in the prospectus and school handbook;

report annually on the success of the SEN Policy;

do their best to ensure that special needs provision is made as appropriate; 

ensure that pupils with special needs join in everyday activities with other pupils under the terms of the Disability Discrimination Act 1995:

ensure that a step-by-step response to the identification, monitoring and evaluation of special needs provision is developed.

The Headteacher will have overall responsibility for all special educational needs matters. 

All staff share responsibility for all pupils in their classes, including those with a significantly greater learning difficulty than the majority of their peers and more able pupils.

Each curriculum area has a policy document which includes aims for pupils with SEN and defines methods by which these pupils are identified. 

The Governor with responsibility for special educational needs is Mrs Tracey Tuplin              

SEN Funding is derived from the following:
Element of AWPU formula.

Statement following statutory assessment.

Resources

Our school has a wide variety of materials and equipment, including specialised Reading and Maths schemes, 

Our school recognises the value of ICT in enhancing the learning of pupils with special educational needs. Information Technology provides motivation, positive reinforcement, a sense of achievement and can encourage and enable pupils to: express themselves more effectively by providing tools that help them to overcome their difficulties, explore and investigate by stimulating interest and enhancing problem solving abilities, consolidate skills in an enjoyable and rewarding way.

Our staff recognise the above benefits and seek opportunities to make use of Information Technology in their lessons and in the implementation of Individual Education Plans. The SENCO liaises with the ICT Co-ordinator to ensure provision for individual pupils is effective in meeting their needs.

Continuing Professional Development
The SENCO works with the senior management team including all staff and assistants to ensure the children's needs are met. Over the year this has included I.E.P sessions and will in the future include behaviour management training.
Our school staff attend regular, relevant courses provided by the County Council and outside agencies to update skills and knowledge in special educational needs. Training needs are identified through appraisal and at whole school level via development plans.

There is a whole school appraisal scheme which enables staff to identify personal and professional targets. To enable our Governor for SEN to increase his/her knowledge of special needs, he/she is invited to take part in any SEN INSET provided within school and is encouraged to attend other relevant courses. Resources specific to the Governor’s SEN role are purchased as necessary.

In meeting the needs of children with special educational needs, the policy is effective when:

pupils are quickly identified and assessed;

a complete and accurate Register is kept of pupils receiving help;

pupils are placed at the relevant stage and there is evidence of appropriate movement between the stages;

well-defined and realistic Individual Education Plans are produced;

staff are confident in dealing with pupils with special educational needs in their lessons;

there is evidence of integration and pupils have access to the whole curriculum; there is evidence of differentiation within the ordinary classroom;

there is evidence of improvement of basic skills;

pupils achieve to the best of their ability;

support staff are deployed effectively and efficiently;

outside agencies are contacted as soon as it is deemed necessary;

the atmosphere is one in which pupils’ individual differences are recognised and valued;

parents are involved early in helping their child overcome difficulties;

the Special Educational Needs Co-ordinator has time to do the job effectively.

We will evaluate the effectiveness of the implementation of this policy at the annual Governors’ meeting in the Summer. 

We will do this by considering some of the following:

parents’ perceptions recorded at reviews or parents’ evenings; 

pupils’ perceptions of how well their needs are being met;

teachers’ and support staffs perceptions of how well their own and the pupils’ needs are being met in relation to special educational needs;

Governors’ perceptions of how well special educational needs is being addressed in the school;

outside agencies’ perceptions of how well special educational needs is being addressed in the school;

internal and external pupil assessments; IEP targets and review reports;

annual reviews;

the SEN Register;

pattern of SEN referrals by year/curriculum area; 

OFSTED reports;

attendance figures.

Strategies of Differentiation

The following list is an example of some of the methods our teachers may use. These methods are used for both classwork and homework.

Outcome

(a)Same stimulus and task

A teacher might provide a lively reading and interpretation of a poem about Autumn using props to stimulate pupils’ awareness of the season. Pupils might then be asked to write a poem about Autumn. From this common task, pupils would produce poems of varying length, complexity and style. Secretarial skills might be poor for pupils with learning difficulties but all pupils would have an opportunity to express themselves to the best of their ability. Teachers make clear their expectations so that each pupil produces their very best work eg. 5 good sentences, half a page of good work.

(b)Same stimulus with choice of tasks

A choice of a variety of written tasks (a poem, a diary, a poster) allows pupils to choose activities linked to the main theme, which reflect their interests and abilities. More able pupils are encouraged to improve their range of learning styles.

(c)Open-ended tasks.

 Content

(a)Graded materials and graded tasks

One of three different Autumn poems, graded according to levels of difficulty, is given to each pupil. The task arising from each poem is also graded according to the presumed level of difficulty.

(b)Variety of stimuli with single or varied response

Pupils provided with an anthology of Autumn poetry which could include short, simple poems alongside more complex, demanding poems and pupils could either choose or be directed to the appropriate poems for the initial stimulus of reading before writing. The written activity could be a poem or a variety of responses.

(c)Individual learning programmes.

Pace

Pupils given similar activities to complete at their own speed with teacher making available supplementary (reinforcement, enrichment or extension) activities. The amount of work to be produced is negotiated individually with each pupil - depth and quality of work is more important than quantity.

Access (mode of presentation)

Visual; 

auditory; 

modelling activities - pupils see teacher carrying out process ie. small writing task, technique in Art, Technology etc., 

pre-tutoring and post-tutoring.

Teaching Style 

(Use of language, didactic, discussion to take into account different learning styles)

Those with attention or listening difficulties will learn more effectively with written summaries, lesson organisers, learning maps, concept posters. Those with relatively good linguistic skills work better when there is a discussion component (work in pairs, present outline to others). Others prefer hands-on or when new topics introduced through live experiences, artefacts, role play.

Grouping

Individual, paired, group (by ability, concentration span, interest, friendship), class.

Resources

ICT (talking word-processor,(Talking Write Away) , tape recorder, differentiated texts (readability, word lists, help sheets, materials for self study and independent learning) Appropriate CDs eg Rigby Star.

Response (the way pupils show the results of their work)

On taperecorder computer; multiple choice answers; diagram; flow chart; cartoon strip with speech bubbles; oral; drama; role play; produce model; presentation before an audience to build confidence of more able pupils.

Teacher Time

More detailed explanation and structure; in-class support (ad hoc or planned intervention); 

Assessment

The purpose of assessment is to inform planning.

What are you assessing and why; are pupils aware? eg. mark only content or spelling or presentation of written piece.

Assess through samples of everyday work, within the everyday environment where possible.

Respond to the process of learning which the pupil engaged in not just the outcome or finished producT, eg. comment about how a task was tackled, what might be adjusted for next time, alternative ways of managing the learning.

Alternatives to written evidence - involve pupils in their own assessment, eg. greater level of responsibility towards work.

15. Effective Classroom Teamwork

The following is a suggested set of guidelines for teachers working with support staff:

It is important that our staff feel part of a team and that we support them.

Ground Rules – to be established early

Introduce the support teacher/special needs assistant to the class at the beginning of the lesson, eg “X,’ is working with me to help you all do your best. Sometimes “X,’ will be working with one or two of you, other times with a small group.

When is the support teacher/special needs assistant allowed to give permission, eg. toilet?

When is the support teacher/special needs assistant allowed to mark books?
Where should the support teacher/special needs assistant sit in the classroom?

What should the support teacher/special needs assistant do if a pupil or pupils misbehave? When should they deal with it themselves?

Are you making the best use of time? (Does the lesson need a support teacher helping pupils or could the support teacher be doing something else for all or part of the lesson?)

eg. when class teacher is talking to the whole class, when watching a video, during a test.

It may be helpful to give the support teacher a definite job eg. help with spelling, work on a particular question with small groups.

“Schools and teachers should plan the use of extra adult support for pupils with special needs. 

Where extra adult help is provided, planning and communication are the keys to improving its impact. 

Lesson Planning

Be aware when planning that there are two different kinds of support - support teachers and special needs assistants (ancillaries). 

Make sure you get the best out of the support teachers and do not ask too much of the special needs assistants in recognition of their possible unqualified status.

Set objectives for the lesson - understanding the purpose of the learning task means alternatives can be considered so that work can be provided at the right level to ensure success,

 eg. Does the work need copying out for:

(a)
handwriting practice?

(b)
comprehension? Could filling in the blanks with given words do as well?

(c)
comprehension and spelling? How about filling in the blanks without given words?

What materials/resources will be needed to do this lesson? With sufficient notice extra suitable resources can be brought in or made eg. worksheets. (Could this be done when the whole class need to watch a video/listen to an explanation/during class discussion?)

Where
is it best to work with the pupil(s)?

-
inside the classroom next to the pupil

-
inside the classroom with a small group

-
outside the classroom alone

-
outside the classroom with a small group

-
observing at a distance moving in only when the pupil or pupils need support.

Which pupils need help and how will they be grouped?

Will the Class Teacher or Support Teacher work with the small group/individuals?

How will progress be recorded/monitored?

-
the support teacher has realistic expectations of the pupil with special needs and can contribute to individual programmes

-
the support teacher could record date, activity and materials used and whether the pupil has learned and, if not, why not - task too hard, time of day, too many distractions, unmotivating material.

When should support arrangements be evaluated?

-
how can I best support the support teacher/special needs assistant?

-
how can the support teacher/special needs assistant best support me?

-
how can I involve the support teacher/special needs assistant in the planning?

-
implementation and review of pupils’ Individual Education Plans?

REMEMBER:

Try to make use of the support staffs’ particular strengths.

Make clear and realistic requests.

Plan time for evaluation.

Give positive feedback about what worked well.

It is courteous to invite the Learning Support Assistant to attend planning meetings. 

However, if it is not part of the Learning Support Assistant’s contract, they must not be made to feel obliged to attend.

It is the duty of the Class Teacher to involve the Learning Support Assistant in planning because a Learning Support Assistant:

•
has neither the training nor the authority to plan a programme of study - this is the Teacher’s responsibility.

•
can contribute ideas.

•
can communicate their awareness of problems regarding the child and the Learning Support Assistant’s working environment.

•
will be better prepared to support the work planned and the aims of an IEP.

•
will have a clear understanding of his/her role and skills with an individual child and therefore his/her time in the classroom will be used effectively.

•
will become skilled in understanding why and how to deliver particular forms of help.

•
will feel valued as part of a team.

•
will experience greater job satisfaction and so become more effective because the teacher recognises the importance of his/her work.

•
can provide valuable feedback which will be important when preparing IEPs or reports for Review meetings.

The Class Teacher must provide a good working environment in the classroom for the Learning Support Assistant and some storage space for equipment.

Although some instances of withdrawal of a child for specific skills training might be valid, the teacher should regard a Learning Support Assistant as a resource which enables integration and access to the normal curriculum.

Sometimes teachers may leave a Learning Support Assistant in a room and go out themselves, which is inevitable. However, at no time must a Learning Support Assistant be left as responsible for managing a class on his/her own.

The Class Teacher has sole responsibility for discipline and safety. At all times the Class Teacher must support the Learning Support Assistant’s discipline.

The Class Teacher and Learning Support Assistant must negotiate a list of additional tasks for the Learning Support Assistant to do when a target child is absent and other support is not needed.

For example:

hearing general readers

working with a teacher on basic skills training

time to read useful documents

observing children with other types of special need or of different ages

observing other colleagues

displaying children’s work

organising resources such as book corner, labelling files of worksheets, making resource materials.

The SENCO should meet with the Learning Support Assistant to discuss:

· particular pupils

· problem areas with a particular class or teachers, in confidence

· development and training

· issues of relevance eg. management of a particular type of difficulty or behaviour.

What arrangements will be made if the Learning Support Assistant is ill or away on a training course?

a)The school will make alternative arrangements if the LSA is away in the long term.

b)The teacher be offered shared assistance from one of our other Teaching Assistants. 

What arrangements are being made for Annual Reviews of pupils with Statements?

a)Both the Class Teacher and Assistants always know when  reviews are being held?

b)Arrangements are made to enable the Class Teacher be at the meetings?

c)Arrangements are made so that the Learning Support Assistant be at the meetings – if this is absolutely impossible the LSA could send a written report.

The school has a clear Child Protection policy?

a)Both the Class Teacher and the Learning Support Assistant know what to keep confidential and what to share.

b)Learning Support Assistants know who to tell if a child talks about bullying, abuse by parents, or even abuse by teachers.

The following is a suggested set of guidelines for classroom assistants working with teachers:

Teachers are individuals and their success depends upon following the teaching style that best suits their own temperaments, the subject and the particular group of pupils for whom they are responsible.

It is important to respect the teacher’s approach and never to undermine his/her authority. You form part of a team whose aim is to enhance the learning of ALL pupils.

As a classroom assistant you should aim to reduce the level of support given to pupils by moving them towards increasing independence.

Establish with the teacher before you start:

-
the framework of discipline expected;

-
pupil access to materials;

-
pupil access to toilets;

-
the particular need of “your” pupil(s);

-
the approach that should be taken with them;

-
where you are to work;

-
the role expected of you;

-
how and when you are introduced to the class.

Have time to share regularly with the teacher the pupil’s progress; whether a chosen approach is successful or needs modification; any significant details about the pupil that you may have observed.

When supporting a pupil in a specific subject, it is wise to discuss with the teacher in advance:

-
his or her plans for the lesson;

-
the organisation of group work;

-
the main teaching points to be stressed;

-
what text books, worksheets may be required;

-
any special equipment that will be required (drawing instruments, etc);

-
the role he or she wishes you to take during the lesson;

-
differences from the last lesson;

-
how you can be involved in the planning, implementation and review of pupils’ Individual Education Plans.

“Schools and teachers should plan the use of extra adult support for pupils with special needs. Where extra adult help is provided, planning and communication are the keys to improving its impact. If a small amount of the time spent alongside pupils were redirected onto planning and discussion about individual pupils between support and classroom teachers, there would be a significant improvement in effectiveness.” 

This policy will be reviewed as required or at least in four years as part of the rolling programme of policy review by the SENCO and school staff. It is subject to review in accordance with school development planning and circumstances.
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